4

EMPLOY

Erasmus+

First report: EMPLOY — 20141-UK01-KA203-001842TP
Agnieszka Bron and Camilla Thunborg, Stockholm l@rsity, Sweden.

Partners:

Ireland
Fergal Finnegan and Jerry O’Neil
National University of Ireland, Maynooth

Poland
Adrianna Nizinska and Ewa Kurantowic
University of Lower Silesia, Wroclaw

Portugal
Antonio Fragoso and Sandra Valadas
University of Algarve, Faros

Spain
José Gonzalez-Monteagudo and MariaTeresa Padilia@ea
University of Seville, Sevill

Sweden
Agnieszka Bron and Camilla Thunborg
Stockholm University, Stockholm

UK
Barbara Merrill and Eren Bilgen-Fatos
University of Warwick, Coventry



Employability of non-traditional students and graduates — a comparative

report between countries
This comparative European report arises from ansrgua + project entittedEnhancing the
employability of non-traditional students in HE (BMOY).In this report policies concerning em-
ployability vis-a-vis higher education (HE) withspecial interest for non-traditional students anec
pared and discussed. The report includes EU pdsres and policies related to the different natiion
contexts of the countries involved in the projewtional statistics and relevant research for each
country. It is based on country reports from Irdlgfinnegan & O’Neil, 2015), Poland (Czubak-
Kock, Kurantowicz & Nizinska, 2015), Portugal (Fosp & Valadas, 2015), Spain (Gonzalez-
Monteagudo, Padilla-Carmona & Lifian, 2015), SwetBnon & Thunborg, 2015) and the UK (Mer-
rill & Bilgen-Fatos, 2015). By non-traditional steists we draw on our definition of non-traditional
used in a previous EU project on access and retestititted RANLHE. By non-traditional we mean
students who are under-represented in HE and whasieipation in HE is constrained by structural
factors. This includes, for example, those whofase in their family to enter HE, students fromde
income families, those from particular minority mithgroups, those living in what have traditionally

been low participation areas as well as matureesiisd women and those with a disability.

The concept of employability

The employability of higher education graduates isoncept used in relation to European
policy as well as in the different countries, aadecoming a priority in HE policy debates.
In the OECD, as well as in the EU, there has beshifa from the concept of employment
towards the concept of employability. AccordingRejes (2010), it also means a shift from
the state and employers’ responsibility for isseésemployment towards an individual
responsibility for his or her own employability. &vif this shift relates to ongoing changes in
Europe as a whole, and especially decisions madelation to the Bologna process and its
development, there is no consensus about the tlefirof employability. This is verified by
the Eurydice report (2014), and by Yorke (2006)vall as by the different partner countries’
reports involved in the EMPLOY projedis the Eurydice Report (2014, p. 62) states:

Employability is a complex concept encompassing ymdefinitions and approaches...
However, the emphasis is on: - the importance gfleyability for all students and graduates,
and also” placing “employability within the widemgjrparticipation agenda, and the potential

role of higher education institutions in enhanaamgployability.



In the Eurydice Report (2014), employability isidefl in relation to graduates' transition to
the labour market after finishing higher educatidhere are two main perspectives, an em-
ployment-centered and a competence-centered péks&pethe employment-centred pers-
pective focuses on “a combination of factors wreclable individuals to progress towards or
enter employment, to stay in employment and to igesyduring their career” (p.4). Similarly,

within the Bologna Process, the term is understsd

. the ability [of graduates] to gain initial meagfaol employment, or to become self-
employed, to maintain employment, and to be ablmdoe around within the labour market
(Working Group on Employability 2009, p. 5). (Euigel Report, 2014, p. 62).

The competence-centered definition instead focasesthe skills and competences higher
education students gain during their studies”. o006, p. 8.) for example defines

employability as:

...a set of achievements — skills, understandinggansbnal attributes — that makes graduates
more likely to gain employment and be successfuhgir chosen occupations'. Such skills
and competences are usually understood as neededgguired) by employers. In essence,
the 'student exhibits employability in respect gbh if he or she can demonstrate a set of
achievements relevant to that job (Yorke 2006) §lt8d. p. 62).

The Eurydice report (2014) claims that some Europmauntries use the employment-cente-
red perspective, others the competence-centeredstilhdthers a combination of the two

perspectives. In figure 1 different EU countries eglated to the two perspectives.
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Figure 1: Perspectives and approaches on employaibj in higher education, 2012/13 (Eurydice, 2014,p
65)

The figure shows that most countries within the Bbig most of the countries in our project,
combine two perspectives on employability, i.e. Wfain, Poland, and Ireland. However,

Portugal and Sweden use a competence centred app(&arydice, 2014).

It is stressed, however, thenployabilityis not the same aamploymenteven if the employ-
ment-centred definitions sometimes blur the diffiees when using employment rates as
proxies for measuring employability. Competencet@zh definitions — especially if for-
mulated as in Yorke (2006) helps to clarify theatieinship between employability and em-
ployment: where certain skills and competences nukeluates 'more likely' to gain em-
ployment, but that is not a guarantee”. Indeed,leympent certainly does not only depend on
the quality of education graduates received duthgyr studies. Concerning the different
perspectives on employability there are differencescerning how countries measure
employability performance and how they encouragd’Ht improve their employability

performance:



The most common way is through quality assurarfeentajority of systems now require higher
education institutions to submit employability-teld information in quality assurance proce-
dures. In addition, several countries have estaddisncentives for higher education institutions
to improve their employability performance, witheoprominent mechanism being to make em-
ployability-related information public for both gent and prospective students. In some count-

ries, public funding levels are linked with emplbifdy performance. (Eurydice, 2014, p. 11).

The Eurydice report looks at how European counteflect on employability concept in their
steering documents for higher education and stsetbse “very few countries define employ-
ability directly or use the term explicitly. Everanslating the originally English term into
many other languages might be difficult” (Ibid, )6In the country reports there is evidence
that the concept of employability is not well defih even if sometimes used in policy

documents. Th&ish team describes the situation in Ireland in the follogvimords:

In the articles and reports cited here ‘employgbiis used in a very simple and somewhat
uncritical manner to denote the decisions and @soindividuals can make to improve their
prospects and outcomes in the labour market byidecgucertain credentials, skills and
dispositions. Also nearly all the examples we d¢ad 6f the use of the term in an Irish context
assume employability is necessarily linked to etlona and training”..."Therefore
employability is best described as an emergingcpdkrm in Ireland which remains quite ill-
defined.(Finnegan & O’Neill, 2015, p. 1)

The Spanish teamtakes their point of departure in looking at pielgcof employability in
regards to non-traditional students. However, gnmtemployability is taken for granted and
is in opposition to being unemployed. (Gonzéalez-Magudo, Padilla-Carmona & Lifian,
2015). Inthe UK report, we read that “However, there does not appear @ tensensus as
to the meaning of the term employability. At a cepiuial level there are also differences in
approaches” (p. 6). Merrill & Bilgen-Fatos (201®)ntinue:

Most of the definitions focus on the individual d¢mt but as Brown et al. (2002) assert a
student does not exist in a vacuum but interactls athers and also institutions in particular
contexts. Any definition of employability needs tike into account the micro, meso and
macro levels. Employability and securing a jobhe graduate labour market has also to do,
and drawing on Bourdieu’s work, with the levelsanitural, social and economic capitals a

student brings with them to the university and digye while they are there (lbid. p.8).



Employability is also about managing the transitfimm learning to earning, from education to the
world of work, although for adult students this mayt be the first transition into work. Studentslfe
increasingly the need to be ‘employable’ and tgppre themselves for firstly finding a suitable job
and ensuring that they are capable of doing thaf{@arke, 2008) by assembling a portfolio of kill
knowledge and experiences. It is stressed thabsiripdustrial societies a job is no longer foe l#nd
research by Leathwood (2006) indicates that graduate expecting the labour market to be uncertain
and unpredictable. Learning to be employable agxilfle in the labour market will, for many, not be
confined to something you prepare for in univeesitbut will continue throughout working lives to
enable them to prepare for future career transti@raduates need to be lifelong learners and engag
in professional development throughout their lifedbey are going to survive and thrive in the labo

market at a particular level. (Ibid. p.8).

The Portuguese teamaddresses the issue of definition in the followimgy (Fragoso &
Valadas, 2015):

The immense public visibility of the term employl@giis recent, although the concept itself
is used in different senses for some decades nswyeacan see in Gazier (1990). The
centrality of employability in a number of diffetecontexts depicts the severe crisis of the
labour market all over the world, the reductioneaiployment and the increasing precarious
character of work (Helal and Rocha, 2011). So eggtidity became an issue not only in
economy, but also in the labour market debatesedant years, the concept has gain centrality

in educational policies, especially in higher ediaca(HE). (Ibid. p.2)

Thus, employability is treated here as the termiclwhinvolves individuals’ pursuit to get

employment.

Even the Polish team (Czubak-Koch, Kurantowicz & Nizinska, 2015) debes
employability in terms of employment as being aagah indicator of the usefulness of a
degree, but also as graduates’ employment in liomg perspective they do not seem to define

it either.

In Swedena competence-based perspective is used in rel&tidhe need of the labour
market. However, there is no explicit definition eployability by the Higher Education
Authority (UKA) in Sweden (Bron & Thunborg, 2015jrom the UKA, however, it is stated
that:

...the majority of the graduates who gained a fooimghe labour market in 2009, about

whose occupation there is information had, job$ wexe closely linked to the field in which



they qualified” (UKA, 2013 p 43). From this statent, employability seems to be related to
students’ establishment at the labour marked lafsyafter the award of qualifications. (Bron
& Thunborg, 2015, p. 4).

The conclusion is that employability seems to bgolicy concept vaguely and differently
used in different countries claiming the importaf@ethe individual student to be responsi-
ble for his/her own employment by having the rigkills for the labour market or increasing
their chances of getting employment (Fejes, 20Ibgre also seems to be an issue for HEIs
to enhance employability for the students througloaer cooperation with the labour market.
Moreover, and irrespectively of the emphasised geatives, European countries usually
discuss employability-related concerns from thespective of higher education institutions
or the student population as a whole. There is efiniion focusing directly on non-
traditional students nor the relation to widenirggess of higher education and its conse-

guences for employment.

European and national policies for employability aml non-traditional students in

HE

Despite the fact that there is no consensus comgethe definition of the concept of em-
ployability, there is an increasing interest forgoyability in higher education policies on a
European as well as at national policy level. ia #ection we firstly, discuss employability in
relation to the Bologna process, further develogedugh the Louvain la Neuve Com-
munique (2009), the Budapest Declaration (2010) tiedEU agenda 2020. Secondly, we
discuss the policies of employability in relatiam widening access to HE and the student
population and its relation to issues of employghilThirdly, we discuss the issue of
employability in relation to challenges in diffeterountries mostly concerning economic and

social changes in Europe and its implication for. HE

Employability within the Bologna process
The aim of the Bologna process was to create agearo Higher Education to promote mo-

bility, employability and attractiveness of Europs an education region by establishing a
common structure and a common credit system arideasll & Bilgen-Fatos (2015) point
out: “it is of a central concern for EU, nationaivgrnments and HE institutions and for the
Bologna process (The European Higher Education22Bblogna Implementation Report)
(ibid. p.1). The Bologna Declaration, established999 has led to the creation of a European

Higher Education Area with the aim of creating arenanified system of higher education



across Europe while still respecting national anttucal diversity. In EU (2009), it was
clarified that:

... employability is defined as the ability to gamtial employment, to maintain employment,
and to be able to move around within the labourketarEmployability has been one of the
main objectives of the Bologna Process from the wtart. Each cycle of higher education
should be relevant to the labour market. Furthalodue is needed between public and private
employers, students, academics, higher educatistitutions and governments, especially
related to first cycle qualifications in order teatise this goal fully (Finnegan & O’Neill,
2015, p. 2).

According to Merrill & Bilgen-Fatos (2015):

The determination to change the nature of univessivithin the European Union was further
enhanced at the Leuven and Louvain la Neuve Congméim 2009. It stressed the need for
universities to ‘equip students with the advancadwedge, skills, competences they need
throughout their professional lives’ (2009: 2). Behieve this, a closer partnership is
advocated between universities, employers and gowants. Economic changes at a national,
European and global level, as well as an increzgethomic competiveness and a move
towards knowledge-based societies (Castells, 20@%) thus created a closer relationship
between higher education and the labour market Igyip2001) (Merrill & Bilgen-Fatos,
2015, p. 1).

In the Bucharest Communiqué (2012):

The centre of the priorities was “enhancing graesiatemployability, meaningful
implementation of learning outcomes and coherenplémentation of structural reform
(qualifications, frameworks, recognition, QA, trpagsency and improving cooperation
between employers, students and higher educataiituitions, especially in the development
of study programmes that help increase the innowagntrepreneurial and research potential
of graduates” (Czubak-Koch, et al. 2015, p. 2).

Finally, there is, according to Bron & Thunborg 18) the agenda for Europe 2020 with five

headline targets related to employment:



In the agenda for Europe 2020, the EU’s strategyffieart, sustainable and inclusive growth,
five headline targets relates to employment and divthem are directly focusing the higher
education sector, i.e. Research and DevelopmentHagider Education respectively. It is
claimed that 3 per cent of GDP is to be investedesearch and development, the other
headline target concerns raising the level of eiloiwal attainment in the EU. One of the
guantitative educational targets is that at le@gper cent of the 30—34 age cohort have at least

two years of tertiary education in 2020 (Bron & Tiborg, 2015, p. 3 & p.10).

Even if the top priorities in the Leuven and Louvé Neuve Communiguin 2009 were
related to both the widening of participation in lMBd employability they were not speci-

fically related to each other and thereby non-tradal students were not focused.

National policies for employability
In looking at the policies from the partner cousdriit seems like HE is the solution to all

economic and social problems of society. In sevefahe country reports it is stated that
students with an undergraduate degree from HE etterloff in relation to being and staying
employed, to have a better income and a better lifés also obvious, in most policy
document reported from the countries, that thiselated to issues of widening access to
higher education. In some countries, as for exar8pkan and Portugal, policies are related to
policies for unemployment in general, whereas otloentries focus especially on the policies
for HE and the thoughts behind them.

According to Eurydice Report (2014, p. 62):

The policy issues related to employability haveualdspect. Firstly, it is crucial to strengthen
employability for all students, and this has begentified as an issue of importance for all
public authorities as well as for the EU 2020 agenslecondly, that employability is an
integral element of the widening participation adgein higher education (Thomas and Jones,
2007). Widening participation does not stop at g access to students from
underrepresented groups (or in other words, to-tremfitional’ learners), but has to include
measures ensuring that such students completestheies and have a successful transition to
the labour market (lbid.). This highlights the cdexprole of higher education institutions in
the context of employability. (Eurydice, 2014, )6

Furthermore, there are only a few countries foaugin non-traditional students in their
national policies for employability. These are Esa) Greece and the United Kingdom. In

Estonia, there are measures, for example, for dixignthe study period for students not
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proficient enough in the official language, and pmople with disabilities or small/disabled
children. In Greece, specific actions aiming toréase students' practical training include
special arrangements for students with special s)emihorities, foreigners or students co-
ming from other vulnerable social groups. In thateoh Kingdom (England, Wales and Nor-
thern Ireland), students with disabilities havec#jieaccess to careers education, information
and guidance. In addition, in England, in 2010, iigher Education Funding Council for
England (HEFCE) provided funding for a programme stgpport internships for dis-
advantaged students with the aim of widening acteesise professions”. However, different
countries have different concerns relating to pedicconcerning employability and non-
traditional students.

Ireland
From the Irish team (Finnegan & O’Neill, 2015) tpelicies concerning employability is

described as follows:

... knowledge is viewed as the key source of comipetiadvantage in todays’ advanced
economies (GOI, 2010, p. 8). This notion of knowledand human capital is part of the
conceptual underpinning of a range of policy docorméncluding theNational Development
Plan 2000-2006the National Development Plan 2007-2Q18&e Strategy of Innovation and
Science, 2006-2013nvesting for Growth and Jobs, 2010;1Building Ireland’'s Smart
Economy, Action Plan for JobRight at the heart of this vision of the knowledgiety
stands the modern university which, we are tolds wraicial to Ireland’s economic growth in
the 1990’s and needs to now evolve into more pridekicflexible and inclusive space. It has
also noted repeatedly that HE graduates are hgtdrand less likely to be unemployed than
people without these credentials (Cassells, 20b%). (p. 4)

Poland
According to the Polish report (Czubak-Koch et2dl15), the Polish HE system has radically

been transformed, but their policies were not cedngntil 2011 when a new law concerning

HE started to be implemented:

The HE system was reformed in Poland 2011, afteretlyear of negotiations with different
relevant stakeholders. It focused on the lack ofqurality schemes in the funding system, low
level of internationalization, inappropriate sturet of study programmes run at the Polish
HEI's, complicated scientific career paths, deficies in the management system and weak
linkages between HEI's and the labour market. Was followed by an improved reform the

year 2014. (Ibid. p. 2) ... When a new law on higbeucation came into force on th& df
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October 2011, its key pillars were: programme aomay, learning outcomes oriented
teaching and learning process and linkages betwi&da and the labour market. Increase of
programme autonomy and learning outcomes orientedation was built in relation with

better fit to the European market areas due tedimmections between National Qualification

Framework, based on a comparable to the Europeaflimd. p. 3.).

More specifically, the linkages between higher edion institutions and the labour market
were introduced consisting of a stronger orientat@mvards the market with a more practice-
oriented profile, more flexibility regarding teanbi staff, involvement of employers in sha-
ping curricula, and dual education models wheré dfalhe study programme is delivered in
the workplace, special councils with representatieé the regional authorities and the
regional business community, tracking graduatespleyment outcomes, ombudsman for

graduate affairs and a focus on career centres.)lbi

From the Polish report (Ibid.) HE policy seems toigh extent to be related to expanding the
relationship with the labour market and despite ittea of autonomy central requirements

seems to have increased.

Portugal
In Portugal, the agenda for employability couldr&ated to two different policy agendas, one

for unemployment and the other for HE, i.e. Actizmployment Policies and policies for
implementing the Bologna process. FurthermoreBiblegna process gave an opportunity for
the Portuguese state to apply two central measareontrol of the HE system. Fragoso and

Valadas (2015) states:

The Active Employment Policies consisting of defiminew measures to keep workers active,
creating new jobs, increasing the employability forcing an occupation of the ones
unemployed. The stat tends to assure processésitsmdividuals can have a fast adaption to
the challenges they face. That is, there is arviddal responsibility of workers regarding
their success in the integration to the labour miaflaladas, 2012) Activation can therefore
mean all social policy initiatives to promote therticipation of workers in the labour market
and stimulate employability, including the reingant of people who live dependent on
subsidies” (ibid, p. 2). ... A number of authors sttiat in Portugal the implementation of the
Bologna process forced the approaching of HE tolabeur market, aiming the creation of
better conditions or perspectives of graduate eyabidity (CRUP, 2015), sometimes as a
consequence of new policies for student of gradoaibility (Goncalves, Carreira, Valadas
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and Sequeira, 2006). (Ibid, p. 3) ... The procesBabgna was also an opportunity for the
Portuguese state to apply two central measures.fifdtewas supported by the idea that
university’s autonomy had the consequence of “peodyi too many degrees and, hence too
many graduates could find a job because of the aiidmbetween universities and the labour

market. So a new state agency was created to tétEroffer (Ibid. p. 3).

A conclusion of Portuguese policy is that HE p@sgito a large extent, relate on the one hand
to the Bologna process and on the other to theeydtir unemployment. Furthermore, the
Bologna process has put emphasis on how to evadmateontrol HE in relation to the needs

of the labour market.

Spain

In the country report from Spain the policy of eoyability relates both to policies for
employment in general and HE more specifically.i®pa described as a relative complex
general governance structure, which is highly d#eépred. According to Gonzaez-

Monteagudo et al. 2015):

Regions enjoy a notable degree of autonomy in séwapects including employment and
their labour market policies (Weishaupt, 2014)dlip.3.)

The National Employment system consists of a statsic level (SEPE), a regional level and

local governments and initiatives (lbid.).

... the function of the SEPE includes arrangementeld@ment and monitoring of the labour
market policy, including the coordination of thetidaal Employment System. The delivery
active measures, in turn, are the responsibilitthefl7 Regional public employment services
have been demonstrating that they are totally iciefit when searching for jobs. Right now,
they are only controlling the unemployment beneditsl registering unemployed people who
need a subsidy. (Lenart et al, 2014). It is alspdrtant to mention here the career guidance
services for the adult population, because theyeapected to contribute to workers and the

employability of the unemployed. (Ibid. p. 4)

Sweden
According to the Swedish report:

Employability is on a policy level discussed inatgn to political intentions of expanding
HE, widening participation, higher the quality afueation and the supply of courses related
to the needs of the labour market, the studentstendociety as a whole. At the same time the
central goal for HE is still to be of internatiorfagh quality and efficient. It is not clear to

what extent these issues of quality and efficiesneyrelated to issues of employability (Bron
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& Thunborg, 2015). The Swedish policy for HE alstates to the Europe 2020 Agenda, for
smart sustainability and growth, with five headlitergets relating to employment are
formulated whereas two have direct bearing on tReskictor, i.e. Research and development
and Education. The target concerning research emelapment states that 3 per cent of GDP
should be invested, raising the level of educati@isminment in the EU and concerning
education, that 40 per cent of the 30-34 age camwtld have at least two years of tertiary
education in 2020 (UKA, 2014, p. 11

In the policy debate, it is of national interesbtath regulate the supply of courses and evalua-
te the quality of HE, something under constant stigation in relation to the decentralised

HE system.

UK
In the UK report HE policies concerning employabikre discussed in the following way:

The concern with employability has led to a closelationship between industry and
University at both a policy and a practice levethivi the UK. Yet, despite this according to
Little (2003), conceptual and contextual differenexist between university and industry,
which makes it difficult to assess whether gradsiate meeting the needs of employers. This
has changed the fundamental nature and purpodeeairiversity and critics point out that
this situation entails a shift away from the sogalpose of a university to what Gumport
(2000) calls an industry. (Merrill & Bilgen-Fatd2)15, p. 2).

Conclusions
The Bologna process has had a great impact onnadfpmlicies for employability in higher

education. In all countries, employability is usesia key concept for describing changes in
higher education. In some of the countries, thelupf courses, the content or the quality is
related to the needs of the labour market. In ethdrere are more specific demands for

cooperation with the labour market.

There is a change from employment towards empldifialohoving to focusing on the in-
dividual as responsible for being employable, Ihetré are also country reports relating em-
ployability to policies for employment more genéyal

In some of the country reports the autonomy of H&itutions versus the national control of
quality, efficiency in HE is raised. Even if poks state autonomy for universities to create
flexible courses to the labour market, there isimsreased demand for controlling and

measuring the outcomes in relation to employability
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Finally, it is clear from the countries reports that mosintdes do not have specific policies
concerning non-traditional graduates and emploitgbiEven if the countries have policies
for widening access for non-traditional studentd @nlicies for employability these do not
seem to be connected. One reason for this couhbenplicit conclusion, that HE reduces
inequalities and make students equally employalleconclusion worth questioning,
according to Moreau & Leathwood (2006), claimingtton-traditional' learners (based on
their ethnicity, socio-economic background, digabilor other characteristics) are
systematically at a disadvantage when lookingdbsjin the graduate labour market (see also
Gorard et al., 2006).

Challenges for employability in different countries
The economic crisis in Europe has affected thee sththe art concerning employability in

Europe. According to Merrill & Bilgen-Fatos (2015):

There is also emerging evidence to indicate thatethis a growing north-south divide in
Europe in relation to this issue due to the ecoooanisis. Consequently the patterns of
employability is different across countries (EC Hoyment and Social Developments, 2012)
For example in Germany the employment rate of gatuis high while in Portugal there is
hardly any difference in the unemployment ratesvbet those with a degree and those with
low level skills ... in Spain it is also difficult fograduates to gain employment. In many
countries, there is a lack of opportunities anchywalys from vocational training into higher
education to increase their employability and jodibifity. This situation again affects largely
non-traditional students by limiting their studyoates (OECD, 2012, p. 2). (Merrill &
Bilgen-Fatos, 2015, p. 2).

The Spanish team(Gonzalez-Monteagudo et al., 2015) claims thatet@nomic crisis has
led to an increased access to education both igoeospulsory secondary education and in
HE but that the path to employment is still compdexi difficult:

The level of education is associated with not amlhigher employment rate and a higher
salary level; it is also a factor of protection faople against the loss of employment, even in
times of crisis (MECD, 2014). Moreover, as the edional level increases, the probability of
being affected by material poverty becomes lesst@Br& Solano, 2014). But after finishing
university studies, joining the labour force is gex, as the transition from university to the

work market as patterns which are the moment loagdrmore uncertain. (Ibid. 2015, p. 2).
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The Portuguese teamrelates to the economic recession and to othengd® in the

Portuguese society where an undergraduate degrPertugal is not what it used to be:

Whilst some decades ago, in Portugal, to possdsstiary diploma was an assurance for
reaching higher positions in professional careé¢hng changes that took place recently
guestioned deeply the relationships between HEowipt, social positions and income. The
loss of this once linear relationship has turneatigate employment into a social and political
problem (Alves, 2009). Higher education has beareflore dragged into the centre of a
public, visible debate and is being scrutinizeddemtandably, by a set of social actors,

students and their families, worried about theiasd the future (Fragoso & Valadas, 2015)

The Irish team note that the crisis led to mass unemployment raads emigration (the

number of people in the 15-24 age group dropped38y000 between 2006 and 2012). The
unemployment rate has begun to drop but they matestudies suggest that since the crisis
employment conditions have also worsened sincédgening of the crisis (in terms of hours, type of

work and contract, opportunities for training arelelopment, plausible career progressions, level of
precarity etc.) (Finnegan & O’Neill, 2015, p. 8).

From the reports from the three countries aboves itlear that employability in HE is
affected by the economic crisis and that it isffam a solution for students to graduate from
HE to become employed. In the other partner coesitreconomic as well as social forces
have challenged the HE system in relation to tHeypof employability. ThePolish team

claims that the radical institutional transformatif the HE system:

In Poland, higher education is one of the most dyoally developing areas of social life.
Within the last twenty years, it has undergone suddjuantitative and institutional
transformation. Non-state university level insiitas have emerged, and non-state education
forms have been introduced, which has resultechaneasing the number of students five
times. This has however not been accompanied lieypaimed at serious improvement of
the qualitative factors. (Czubak et al., 2015,)p. 1

The Polish team also claims that there is a mismb&tween labour market needs and the

gualifications of the graduates on a national level
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An important indicator of the labour market prodpecf graduates is vertical mismatch,
which occur when there is a discrepancy betweedugtas’ level of education or skills and
the level of education or skills required by thel (Cedefop, 2010, p. 13). It suggests diverse
forms of inefficiencies in how the education systezsponds to labour market needs. The
relatively high proportion of over-qualified butthaver-skilled people suggest that many stay
too long in the education system while not recevixtra skills and competences. This can
also indicate that tertiary education institutiomsre not able to provide graduates the skills
necessary for a better labour market position. Hewesocial and economic phenomenon,
such as a sudden drop in labour market demanduydabarket imperfections, discrimination
etc. are not always in the higher education intstits’ control. (Czubak, et al., 2015, p. 12).

For the UK both the closer relationship between employersuamidersities and the external
economic and social forces have changed not oelytiiversities but also the perspectives of

the students:

External and social forces which lead to transfagrthe purpose and nature of the university
have in turn impacted upon the perspectives anda@afpons which students bring with them
to their undergraduate studies where students aresidered themselves employable
graduates’ viewing HE as an investment in theinrfaifives in the labour market. They realise
that it is a competitive world out there ant thaget the best graduate jobs they need to offer

more to employers than just their degree qualifice¢Merrill & Bilgen-Fatos, 2015, p. 2).

The challenge concerning employability $wedenseems to be related to the mismatch of
qualifications in relation to on the one hand stidehoices and labour market needs on the
other. Sweden is also challenged by an immigratioHE graduates, which is an interesting

factor effecting employability:

In Sweden, the general picture is that students witiploma from higher education have a
better chance to become employed than people witterl educational level, and will be
during the next years, even if HE is expanding. Blesv, the challenges for Swedish HE are
related to a mismatch between students’ choiceslo€ational programmes and the needs of
the labour market. Firstly, the labour market seem&mploy HE graduates to positions
earlier occupied by people graduated from uppeorsgary school or less. This could be seen
as a vertical mismatch where HE graduates becoragyoalified for the work tasks at the
labour market. Secondly, there are 55 differentcational areas defined by UKA (2014),

most of them requiring HE, that lack qualified guates, while students seem to choose
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educational programmes, where they have to conipef@msitions on the labour market. This
creates a high competition among students and @atrsituation for the labour market not
being able to employ people with the right compeies ... Finally, the population of HE
graduates increases in Sweden because of migfadionother countries. One challenge is to
validate their diplomas for making them employatilé according to UKA (2013), only 5000
out of 20.500 people have applied for a validatidigration could thereby be seen as affect-
ting the degree of employability in Sweden, whickams a more qualified population, but this
could also create higher levels of unemploymentH&rgraduates (Bron & Thunborg, 2015,
p. 12)

A conclusion so far is that it seems likely thaé ttountries suffering the most from the
economic crisis are facing challenges related temployment whereas the other three
countries are challenged with a mismatch betweampetences required by students versus
the labour market and the competition amongst siisdén HE for getting the right
employment at the right level. Another interestaanclusion is that migration is seen as a
strategy for employability in both the Irish caselahe Swedish, which could be seen as part
of globalization.

Widening participation and non-traditional students and employability
European HE has changed from elite to mass eduacatider the 1990’s due to different

political reforms. In the UK country, report Mefriind Bilgen-Fatos (2015) write about

European policy in the following words:

Expansion of European higher education has enableidher percentage of people to enter
and participate at degree level (OECD, 2001). Fedrond (2006) expansion is associated
with the need for a more highly educated workfdmenable Europe to compete in the global
and knowledge-based economy. Between 1998-200&wvbeage participation rate in HE

increased by 25% while in some countries, suchadané, it increased by 90% indicating a
move towards more knowledge-based societies. Tingeraf programmes offered has also
expanded so that adults can participate on full part-time degree programmes. At

postgraduate level there has been a growth in dDorntinual Professional Development

courses as well as courses focusing specificallysenes of employability, particularly at

undergraduate level. The labour market is also gihgn Between 2010 and 2020 the
proportion of jobs requiring academic skills wike from 20% to 34%, while low skilled jobs

will decrease from 23% to 18% during the same ple(lBC Rethinking Education, 2010)

(Ibid. p.1).
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Furthermore, the UK team (2015) points out thattbespectives of students have changed

The external economic and social forces, which Hadeto transforming the purpose and
nature of the university, have in turn impacteduffte perspectives and expectations which

students bring with them to their undergraduatdisgy (Ibid. p. 1)

Finally, the relation to non-traditional learners:

In the context of the widening participation ageritiégs also important to highlight the role of
higher education institutions in enhancing the ayability of non-traditional learners.
According to Thomas and Jones (2007, p. 23), begeviding access to relevant work
experience for students with 'nontraditional’ bawokigds, higher education institutions have a
particular responsibility to ensure that non-triadial learners can receive (targeted) advice
and career guidance throughout the whole studiaytile (i.e. from the very beginning of a
student career). Such guidance can contribute )taleteloping students' awareness about
employability; 2) improving the confidence and sedteem of students; and 3) developing the
appropriate job search and application skills ()ibh this way, guidance can help bring down
the ‘indirect’ barriers non-traditional learners &&ce on the labour market: the fact that due to
their background and earlier education opportusiitteey might not evaluate labour market
reality and their own competences well, and asrs@guence, they often exclude themselves

from getting the matching graduate jobs (ThomasJames, 2007).

National statistics concerning employability for HEgraduates

The available statistics concerning unemploymernth@e@OECD countries as well as the EU

countries shows that the unemployment rate for leewth higher levels of education is

much lower than for people with lower levels of edtion. The OECD report (2012) states

that:

On average across all OECD countries, 83.6 per obrt5-64 year-olds with a tertiary
education were employed in 2009, compared to 56tCcent of 25-64 year-olds without an
upper secondary education — a difference of 27.éepéage points.” (OECD 2012, Education

indicators in focus, p. 2).

In the OECD report it is also stated that:
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A higher level of education provides excellent magice against unemployment, for staying

employed, and for maintaining earning power inidifft economic times. (Ibid. p. 4)

The above statement is also evident in figure 2ere/ba comparison between the partner

countries concerning unemployment is presented.

B Total M HE graduates

9,8
7,8
6,1 I , I

EU- 28 Sweden Ireland Poland Portugal Spain
countries

Figure 2. A comparison between unemployment inctintries involved in the project divided

between graduates and the population in generah@@tes-Monteagudo, 2015)

From the figure, there is a difference betweenpiieentage of unemployed in total and the
percentage of unemployment for HE graduates. Fi@ureowever, also shows differences
between the European countries concerning unemgoinwhich could be related to the

economic crisis and the above-mentioned divide éetwcountries. From the Eurydice report
(2014) it is apparent that it is hard to get rdkabnd comparable measures concerning

employment both on a European as well as a natiewel:

Evaluating the impact of existing measures is nodightforward. One successful way of

doing so is through graduate surveys at both naltiand European level. Currently such
surveys do not exist in all countries, and wherytto exist, they are not always undertaken
regularly. Irrespective of the approach and measua&en in relation to employability,

countries tend to target students or graduatesvesose, without concentrating on specific —
disadvantaged — groups of students. This indidhtgsthere is often a need for the widening
participation agenda to be followed through to caetention issues and also employability

policies and practice. (Eurydice report, 2014,3). 1
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In the following section, we are going to presdma hational statistics in the partner countries
to see, if it is possible to make some compari3de statistics we have been looking for is
one relating to participation in higher educatio @mployment after HE, in relation to non-
traditional students. There seems to be a lackatisics concerning non-traditional students
as far as employment is concerned. In some cosntr@vever, there are statistics concerning
employment for HE graduates related to degree progres (Poland, Sweden and UK), in

others there are statistics about non-traditionalents involved in HE (Sweden, UK).

Ireland
In the Irish report (Finnegan & O’Neill, 2015) & stated that there is statistics concerning the

access of special target groups to HE, and datat &poployment and unemployment, but not

a connection between them:

The Irish Higher Education Authority — which manadends and directs HE policy — collects
a range of data including annual reports on regeaduates and on non-traditional students. It
does not link this data at all and we have vetielito draw on which explicitly looks at the
relation between employability and non-traditiostaidents. (Ibid. p.7)

Students with disabilities, students from undermepnted socio-economic groups and mature

students are focused on as special target grougscass policies in Ireland:

Data is now collected on the participation levelsheese groups and assessed against pre-set
targets for the sector as a whole. Over the pastyfears more detailed equal access data has
been gathered by HEIs and there are currently gtatisk some of the funding to individual

HEIs to the achievement of access targets. Howewvest of this data is not available. (Ibid.
p. 8)

Access has has changed the composition of thergtbdey but :

despite several decades of rapid growth Irish HBaies quite traditional. The majority of

students are young and advantaged. (lbid. p.4)
Finally, there are stastitics concerning employnaatt unemployment in Ireland:

Quantitative data is collected regularly and systigrally on the labour market and there are
extensive statistics and studies available on eynpdmt, unemployment and sectoral
growth[..]. Of particular note for a study of emyddility is the work of the Expert Group on

Future Skills Needs (EGFSN) established in 199id (. 11)
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Poland
According to the Polish report, there are stasst@mncerning unemployment for HE

graduates related to different professions:

Poland provides the statistics about students aadugtes unemployment (Czubak-Koch et
al., 2015). In the year, 2013/2014 there was 438 Hhith 1.549.900. In 2014, 12, 4% HE

graduates were unemployed. In the same year 1,f3% unemployed in the cohorts are HE

graduates under and of 27 years old (i.e. 23.0002014 the highest unemployment rates
were among the following professions (1) educateathers/ specialist in pedagogy (11,6%),
public administration specialist (11,4%), econom{&,7%) (Ibid. p. 7)

There are, however, no national statistics avalatdgarding the employment of non-

traditional students.

Portugal
In the report from the Portuguese team (Fragosaagadas, 2015), there are statistics concer-

ning enrolment in HE as well as unemployment of gl&duates. Concerning the enrolment it

is stated that:

...in the academic year 2012/2013, 378,453 studest® wnrolled in HE in Portugal. The
total number of students enrolled has been decrgasirecent years. The highest number of
students ever was reached in the academic yeafZ0QMhich registered more than 403,000
students. ... The growing number of students alloweel gradual qualification of the
Portuguese population, with the percentage of easidopulation with an increased top grade
of 0.5% in 1960 (49,065 individuals) to 12% in 20(1,244,742 individuals) (Source:
PORDATA). Despite of this progress, currently ofil§86 of the Portuguese population aged
25-64 has a higher qualification. This value isldgn half the average of OECD countries,
where 32% of the working population has a highedgr Within the OECD countries, only
Italy and Turkey have a smaller percentage of gaefu(Education at a Glance, 2013). (Ibid.

p. 5)

Moreover, they state that the unemployment rategh in Portugal and for HE graduates as

well, but also that those with higher grades seetraie lower unemployment:

In June 2014, 77 541 unemployed with a higher eilutagrade were registered at
employment centres. Analysis by level of educasbows that: 35 237 had no academic
qualification, 137 623 possessed tfiecgcle, 100 821 the"2cycle, 123 989 theBcycle and

139 771 secondary school. (Ibid. p. 7) ... among dheduates with a higher education
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qualification, it appears that those with higheadgs tend to have lower unemployment rates,
suggesting a valuation by the market of these madit qualifications. Also, to note, the
existence of a relatively high variability in theaemployment rate for the different areas of
education and training (Cardoso et al., 2012)d(Ipi8)

Finally, there are no statistics concerning noditi@nal students neither in HE enrolment,
nor in relation to employment:

Contrarily to a number of European countries, we tteerefore conclude that the importance
of non-traditional students in HE in Portugal isyweecent. The research around the theme is
barely beginning; the statistics concerning noditi@nal students are lacking; and we have
not been able to discover studies concerning rexitional students’ employability. (Fragoso
& Valadas, 2015, p. 5)

Spain
In the Spanish report (Gonzalez-Monteagudo, eR@15) there is a lack of information,

considerations and explanations about non-traditistudents’ progress in HE as well as in
relation to employment, there are however staistioncerning unemployment in general.
However, the team state that there are differebetseen different parts of the country:

According to the data for the first quarter of 20t rate of unemployment in the country is
23.78%, although this national data masks importagtonal differences and inequalities.

While in autonomous regions such as Navarre an8#sgue Country the unemployment rate
is 15.66% and 16.43%, respectively, in other regjiibms double, as is the case of Andalusia
(33.62%) and the Canary Islands (30.81%). (IbitiO]p.

According to the Spanish report, the official satis are not divided by non-traditional
student graduates. However, general statistichepbpulation unemployment in relation to

age, gender and nationality is available:

...the official statistics offered by the EPA do mdifferentiate the university graduates
according to the variables, which are relevantharacter rise non-traditional students. We
have to turn to general statistics (of the wholpybation, irrespective of their educational

level) to see the influence of variables such &saagl nationality. (Ibid. p.10).

By differentiating the unemployment rate by age gedder the Spanish team provided the
following statistics and explanation.
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It stands out that young people always have gremtemployment, both if we speak about the
under 25 years old (51.4%), and if we differentia¢ééween the sub-group of 16-19 years old
(70.5%), and those who are between 20 and 24 yadr$47.7%). Unemployment is in
general higher for women, although in some agepgaduis below the male rate (especially
the 20-24 year old group). (Ibid. p.1B)rthermore, within the group of young people (20-2
years old), the lower the level of education un@yplent is considerably greater. Thus, those
who have only completed compulsory education havereemployment rate of 56.10%, while
this goes down to 35.01% in the case of young meoplthe same age with higher studies.
Regarding nationality, the unemployment rate fag foreign population is 33.65%, [thus]
9.87 % higher than for the whole population. Thare not official statistics of the
employment/unemployment rate for people of differeaces (for example, the gypsy
population, which is approximately 1.87% of the dph population), or for disabled people.
This lack of data prevents us from knowing to wbaint the level of education is a positive
factor of employability for all university graduateincluding those who are non-traditional.
(Ibid. p.11)

Sweden

According to the Swedish report (Bron & Thunbor12) there are statistics related to em-

ployment for HE graduates, enrolment in HE dividatb age, social class (i.e. parents

educational level) ethnicity (measured as foreigokiground i.e. born or having both parents

born in another country) and gender provided by S UKA. There is also statistics

concerning students with disabilities getting spke@upport. According to the national

statistics, Sweden has already met its main tdogedE 2020:

Sweden’s target is that 40-45 per cent of 30-34-gkis will have at least two years of
tertiary education by 2020. Because of the expansidiigher education in the 1990s and the
early years of this century, the educational lemmlong young people in Sweden is being
raised continually and, according to the EU follopi-of the targets, 41 per cent of 30-34-
year-olds already had at least two years of tgréducation in 2007. Since then the figure has
continued to rise and according to Eurostat’s prielary data, 48 per cent attained this level
of education in 2013. (UKA, 2014, p. 11). (Ibid.}).

Relating to employment UKA states that:

Higher education matters as “generally speakingdgates from higher education are less
likely to be unemployed than those who have onlyngleted upper-secondary or lower-
secondary education” (UKA, 2014:1844). (Ibid., p. 4)
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However, there are still differences in relatiomtm-traditional students’ participation in HE.
In the UKA, report it is stated that:

During the academic year of 2012/13, 37 per ceritiBfentrants under the age of 35 had
parents with advanced educational qualificatiores, dne parent who had completed at least
three years of tertiary education. This can be @reg to the 24 per cent of HE entrants
whose parents lacked advanced educational quélifitsa(no more than two years of upper-
secondary education). In the population as a wagesl 19-34 (data from 2011) the situation
was the opposite: 24 per cent had parents withrexdebeducational qualifications and 40 per
cent parents without. These comparisons provideuglr illustration of the social bias in
recruitment to higher education and show that sttgdevhose parents have advanced
educational qualifications are overrepresented ewlstudents whose parents lack such
educational qualifications are underrepresenteA(L2014, p. 25). (Ibid. p.3)

The differences concerning class is also appanetitei choices of degree programmes where
70 per cent of HE entrants in Medicine had pareiitis advanced educational qualifications,
55 per cent of the law students and 54 per cellasters’ programmes in Engineering (Ibid).
UKA provides statistical analysis about gender atspef employability:

There is an interesting finding in the data concgrriemale and male. In the population as a
whole, there are more women who are qualified than. Overall fewer women are gainfully

employed than men are, but, according to StatiSwsden’s unemployment survey, a larger
proportion of the women with higher education amplyed than men. In 2012 4.5 of the

women with tertiary qualifications were unemployedmpare to 5.2 per cent of the men. This
difference is largely due to gender differencevamious educational and vocational fields.

Women are overrepresented in professional progranthat lead to employment in education
and social and health care, where there has beshartage of jobs in recent years. (UKA;

2013, p. 41)(Ibid. p.7)

A final statistical analysis is done from the progis between the supply and demands of
educational programmes from the labour market. Atiog to the statistics, areas like tea-
ching and health care are having high demandseiméxt couple of years, which will affect

the employability of non-traditional students:
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Vocational teachers which is considered to havenhteest demands according to UKA, also
have the highest degree of students’ with pareawény a low educational level, namely 47
per cent of the students. Even pre-school-teadtars high demands and a high population of
students with parents with low educational levél pér cent) (UKA 2015:8). ... Furthermore
vocational areas such as dentists, biomedical &bigr science and dental hygiene with high
demands, have a high representation of studentsanither background than Swedish which
according to UKA (2015:8) consists of students thidiher are born abroad or are born in
Sweden with both parents born abroad. Accordingk@ 59 percent of students in dental
hygiene, 55 per cent of the dentist students angef9cent of the students in biomedical
laboratory science have another ethnical backgrolihd conclusions from the UKA about
gender issues could with regards to the progndse @ncern class and ethnicity the next
couple of years. However, these conclusions aredrawn by the UKA. Consequently, the

labour market will be even more segregated inimlab class and ethnicity (Ibid, pp. 8-9)

Even in Sweden the national statistics do not eilifocus on non-traditional students in

relation to employability even if gender is sometfogused.

UK
In the UK report (Merrill & Bilgen-Fatos, 2015) i¢ stated that there are national statistics

from different sources in the UK:

National statistics on employability and the empheynt of graduates are available from a
range of sources in the UK notably the Higher EtlonaStatistics Agency (HESA), Office
for National Statistics, Higher Education Fundingu@cil for England (HEFCE) and the

Department for Business Innovation and Skills.dllg. 3)

There are some statistics available which relatectdy or indirectly to non-traditional

students and employability but these could be nextensive. These include statistics on
ethnicity, age, qualification on entry, gender aeadions in relation to HE and employment.
Statistics are also available by type of universifyich indicates that those who graduate
from the Russell group universities (the top ursue¥s) enter the top jobs with fewer
entering such jobs from the post 1992 universitiise latter universities have a higher

percentage of students from a working class backgt@nd from ethnic minorities.

It is also stated that UK has the lowest unemplaymate since 2007 for the population in
general and for HE graduates. There are, howeVégrahces in unemployment concerning
age differences for HE graduates:
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Overall, the figures show that employment prospimtgraduates are good and that graduates
continue to earn more than non-graduates do andlswanore likely to be in high skill jobs.
The employment rate for working-age population gedds is currently (2015) 87.5%. This is
the highest it has been since 2007. The unemploynaéam of young graduates is also at its
lowest since 2007 at a rate of 3.9%. Non-graduagesl 21 — 30 have higher unemployment
rates. (Ibid. p. 3)

There is also statistics of employment in relatmuifferent work sectors:

Further data from the Office for National Statist{€ull Report — Graduates in the UK Labour
Market, 2013) indicates that there were there vigrenillion graduates in 2013 in the UK.
According to this survey over 40% of graduates wdrkn the public administration,
education and health industry. Graduates with aegegn medicine or dentistry are the most

likely to find employment and also earn the higtssdaries. (Ibid. p. 3)

Research concerning employability and non-traditional in HE

According to the countries reports research comegramployability can be found in relation
to different levels of analyses and perspectivas.aOnacro level, there are analyses of the
concept of employability, which mostly concerns witique towards the individualistic
perspective claiming the individual’'s responsipilib become employable in relation to the
labour market. There are also analyses of emplbigalm relation to theories of human

capital.

On a meso-level research concerns HE generallyHihahstitutions specifically to generate

the appropriate skills needed or demanded by theutamarket. Here research concerning
employers’ perspectives as well as perspectivedHBf professionals are available and
sometimes contrasted. Here research about the meisrbatween labour market needs and
the role of HE is discussed. There are also studileded to the role of career offices and
guidance services as well as internship and otlaswef trying to enhance the employment

for HE graduates.

Finally, there is research concerning studentshsition from HE to the labour market
including students’ perspectives on their studregieneral and their expectations for future
employment. Some of these studies use a quangitapproach, whilst others are qualitative;

some of them also focus on non-traditional studeawsn if they are very few. As Tomlinson
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(2008) claims, there is a lack of research in i@hato non-traditional students in relation to

employability, even if there are a few studies iscdssions (Merrill & Bilgren-Fatos, 2015).

In the following section, we give a brief overvient the research in the different partner

countries.

Ireland
According to the Irish report (Finnegan & O’Nei2015) there is research concerning the

labour market and research concerning non-traditistudents but no research that explores
the relation between them. In the Irish report ¢hare five issues presented that could be
discussed in relation to previous research:

There are at least five issues with the literatéiret of all the majority of research on non-
traditional students has been quantitative takirmysiemic ‘god’s eye view’ of patterns and
trends with scant attention to student and gradymespectives; second of all the
overwhelming focus in the literature on non-trashtil students has been on access in terms of
entry with some literature exploring progressiord aetention and very little on graduate
outcomes; thirdly, and this is related to the lastint, there is very little properly
disaggregated quantitative data on graduate déstisa fourthly there is almost nothing
looking at non-traditional students/graduates amgbleyability; and fifthly the work which
does look at employability is theoretically veryrthin other words if we look at the extant
research the university remains a black box in twhioth the experience of non-traditional
students and its medium term impact on the lives eareers are not properly understood
(Ibid. pp. 11-12).

The lIrish team refers to some studies concerniagp#rspectives of non-traditional students
graduating from HE and shows that the studentshigiter expectations about what gradua-
tion would mean concerning financial rewards, eassnto find employment, which also

relates to being a non-traditional student. Furtieee, they claim that there is research identi-

fying the employer perspective on important crieshen recruiting.

Poland
The Polish team (Czubak et al., 2015) discusse=etkypes of research concerning em-

ployability issues in Poland. Firstly, studies cemming indicators measuring labour market
success, a multidimensionality of the phenomenopl@yability including graduate employa-

bility, indicators of quality of the workplace, treverage length of job search and links
between major and subsequent employment (qualditanismatches) and graduate long-
term employability has been conducted.
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Secondly, research concerns studies of human tapieoland aimed at tracing the changes
in the structure of competencies in the labour etarkhe study was conducted longitudinally
firstly in 2010 and secondly in 2013 with a quaattite approach based on large statistical

material.

Finally, there are local job market studies in Lo\Bédesia as part of European project concer-

ning students’ employment.

Portugal
The Portuguese team (Fragoso & Valades, 2015) mdlgefocuses on a study by Alves

(2007; 2009) that both provide a critical voicetiie concept of employability and a study of
the professional insertion of graduates into theua market and its processes of identity for-
mation. Other research concerns employability iaidics, different perspectives on employa-
bility, and furthermore a relation to socio-demguiria characteristics of graduates and the
training efficiency of different educational progrmes in relation to gained competencies.

The Portuguese team concludes as follows on AR@87, 2009) research:

From the analysis of the Portuguese situation déggrunemployment, social exclusion and

employability, some of her conclusions are theofelhg:

1. Portugal insists in a model of economic specidlratthat still build it competitive
advantage in the low costs of the labour force,

2. The strategic of recruitment of enterprises valuenty the motivational and behavioural
profile of workers, that is, their capacity of setdjve investment in work, which is
simultaneously a synonym of employability and peahiity to new forms of work
exploittation,

3. Mainstream discourses and policies cover the rblmadels of training in reproducing
social inequalities, focusing in arguments that @resumably neutral, such as economic,
competitiveness, fighting unemployment and sociatlwsion and more recently,
increasing employability. (Ibid. p. 10).

Spain

According to the Spanish report (Gonzalez-Monteagetdal. 2015), research on employa-
bility is a rather new phenomenon and the firstlipations was published in 2008. Research
concerning the transition from HE to the labour kearboth consists of quantitative and
qualitative studies, of students and graduatespsstives as well as the perspective of other
stakeholders. Research about employability in Salsio covers sociological studies about the

economic crisis:



29

Some studies, particularly those developed fromosmgical approaches, have pointed out
issues about social exclusion, poverty, unemploymeaqualities, long-term unemployment
and increasing precariousness as a result of tbeoatc crisis and its consequences
(Fundacion FOESSA, 2014; Arnal, Finkel & Parra, 20langa & Rio, 2013; Laparra &
Perez, 2012; Santos, 2004) (Ibid. p. 19).

Finally, studies about the transition from univar$o the labour market are also related to the
role of internship, career offices and guidancerises for the employability of graduates’.

From the Spanish team it is however argued that:

Several contributions have focused on career affecel guidance services. In a meta-analysis
(Martinez, Martinez & Perez, 2014) made from repgutoduced by university guidance
services there are some interesting data regatdbraur insertion of university students and
graduates: the most frequent ways to find a job,gtaduates used to be personal and family
contacts, the Internet and self-application, wttike less-used are public employment services

and labour exchanges (lbid. p. 20).

Sweden
The Swedish team (Bron & Thunborg, 2015) refersttamlies concerning discourse analyses

of employability, studies on students’ perspectieésthe transition between HE and the
labour market in relation to both different educaéil programmes and to non-traditional
students and research concerning the tension bethigher education and the perspectives

of students in relation to future employment.

UK
In the UK report it is stated that:

In recent years, there has been an increasing oalisoncern on the issue of employability
and undergraduate students and the role of univerén this. This process has generated
research in this field in the UK, which has largiedgused on areas such as defining
employability, conceptual and theoretical approacissues of inequalities and policies,
strategies and practice. Research on inequalitié®mployability focuses particularly on
non-traditional students and the disadvantagesdRpgrience compared to middle students in

relation to engaging in employability activities éMill & Bilgen-Fatos, 2015, p. 6).

Research illuminates that non-traditional studeartss more affected by graduateness than
other students (Brown & Helsketh, 1994, Reay &04I5). In practice this means that it takes

them longer to obtain a job and when they do itteroat a lower level job. Class inequalities
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are reflected in the employment process. Brown &case, (1994) drawing on Bourdieu’s

work, point out that in the UK:

When employers reject candidates as unsuitabtmiidde argued that they are being rejected
for lacking ‘cultural’ capital. There is absolutaty doubt that this happens when people are
seen to have the wrong accent, dress inappropriatehterview, or do not know the rules of
the game when candidates are invited to a fornmaledtito meet company employees (2002:
28).

Employers also favour graduates from the top usities — Oxbridge and the Russell Group or what a
recent study by the Social Mobility and Child PaygZommission (2015) call ‘poshness’. Working
class younger and adult students can also be distalyed and penalised by work placements /intern-
ships which are advocated by employers as manyesktare unpaid and such students need to earn
money during the university holidays. Employabilgytherefore, experienced in unequal ways in the
UK.

Discussion and conclusion

As it can be seen from the comparative report $ead of employability seems to be central
in European Higher Education policies even if thera lack of consensus concerning how to
define the concept, and how to use it in differeational contexts. Research concerning
employability also concerns a critique towards ithgividualistic perspective and discourse
(Brown, Hesketh and Williams, 2002; Fejes, 201®iming that it is the individual's
responsibility to become employable in relatiorite labour market. The view of HE is to a
large extent that it is a means for growth andasnability as well as for reducing social
inequalities. Sometimes it seems like HE is thetsmh to all financial and social problems in

society.

Overall, the different ways of defining employatyilin our country reports make it hard to
compare different countries with each other. Howgevieere are some issues, which are
crucial in some of the cases that can contributmtieresting comparative conclusions. For
example, the issue of migration is seen, in bothSkwedish as well as the Irish case, as an
important issue in exploring graduate destinatiand employability. In the Irish case since
the crisis the emigration of graduates has risdmnlstwin Sweden the immigration of people
with a HE degree raises the employability as wakaning that the educational level in the

population increases.
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The EU policies and the policies in most of the rddes aim equally towards widening
access and enhancing employability. However, tigene focus on the relation between them.
One conclusion is that HE is seen as a means foalsequality and that all graduates are
starting at the same level. Nevertheless, the msigrat the same time seems to give some
evidence that social inequalities persist. Thievislent in the choices of degree programmes
in relation to age, social class, ethnicity anddggnas well as in employment. Concerning

disabilities there seems to be an even more dafigief statistics and research.

The challenges that different countries face caringremployability seem to be different.
One of such challenges is the economy. Thus, thaeasgic crisis has affected employment
and made a divide between countries in Europe.hin dountries suffering most from
economic recession, the university degrees areirsghdor less qualified jobs. In other
countries, the problem of matching HE degrees withmore powerful labour market seems

to be the demand for HE institutions.

Some country reports claim that the focus on engildify changes the students’ perspectives
and attitudes towards their studies, and even nmopertantly the lack of interest for non-
traditional students’ and their perspectives. liatren to policy perspectives, research and

statistics concerning employability of non-traditéb students they are invisible.

Another important conclusion from the country rdpas that many empirical studies of
employability are based on quantitative approacfweish the exception of the UK) by using
huge databases for analyses. Thus the reports tmwr@Erds a need for more qualitative
research concerning students’ perspectives, astuof HE professionals as well as of
employers to understand better how employabilitynierpreted in practice. What is more
there is a lack of studies on non-traditional siislevhich makes EMPLOY project even

more important.

Finally, the demand from the labour market seemsoois: one wants to have graduates who
are professionals and specialists and not neclssagially engaged in studying scientific

knowledge, including doing research or contributingheory. How does HE respond to these
changes, i.e. labour market and state policy demasdwell as students demands is the
guestion for further research to explore. Stilltheo issue is how do non-traditional students

response to these changes?

From the comparison of country reports we can deawonclusion that an unintended
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consequence of mass HE in Europe is that more rstsidaoose an educational path based on
future employment. While this narrow focus conttésito both the economic production and
growth in the labour market of the specific nati@and the human capital held by the
individual, it does not necessarily contribute ke tgoals of social engagement and the
creation of new knowledge. In other words, HE isitbns in this context by benefiting
financially (high economic capital) are losing itgetually (low cultural capital) when they

only focus on educating students for employment.

Summing up, as the UK team (Merrill & Bilgen-Fat@§15) claims, we can say that:

Employability is now firmly part of the agenda ofit6pean universities and a closer link and
engagement between universities and the employmeator is a by-product of this,
Universities, national governments and the EU @ilka that it is a good thing to develop the
employability skills and competencies of their gntd. While there is some evidence of good
policy and practice there is still a long way to igoachieving this across the system as a
whole. At present, we have an unequal system wiesetne graduates are at an advantage
because of their class, gender and ethnic backdsoand cultural and social capitals so that
the white middle class male is more likely to erul the most prestigious and well paid
graduate jobs. Surveys show, for example, that woeaen less. The odds are also stacked in
favour of those who go to a top or elite universityd are younger rather than older and also
white, male and middle class. Work placements ardrnships, for example, should be
accessible in the UK to all those who want to pgréite so that those from low-income
backgrounds are not disadvantaged. It also ra@as &ey questions. Who is benefitting from

employability schemes — employers or students ¢ayl certain students)? (lbid. p4)
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